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l ntrod uction 

l n novation i n  educacional technology has brought the need to reconsider new 
insights into the wholt: learning and teaching process. l orcover, w i t h i n  second lan­
guage learning the innovation has appeared to us as an increasing launching of tech­
nology-facil itated lcarning centres. The lcarning programmes off<.; red by these cen­
tres chal l<,;ngc not only the established roles of teachcrs and learners, thc nature of 
materials and the organisation of c lassrooms, but also the language curric u l u m  as a 
whole. 

Current teaching approach 

T'he Communicarive Approach is  the eurrcntly recognized approach ami general! y 
accepred nonn in the field of foreign language tcaching ami, a l though therc are 
n u m e rous possible interprctations tO i t a s  well as c lassrooms a p l i cations, rhere are 
cerrain central issues which arisc from adopting a communicative approach to rhc 
learning of language. 

M a i n l y  as Richard Alwright ( 1  983 ) suggests in h i s  papcr: l.ai!KIItiKe Leami"K 
rhnJIIKh Con/11/lllliralioll Pmrlif'e; the focus is consequently on "learning communica­
rion via  language" i nstt:ad of " l e a rn i ng language for com m u nicat ion".  I n  othcr 
words, communicarive competence is  the major a im of language learning but rh is  
wi l l  a lso n<,;cessari ly i m p l y  the need ro involve developing most arcas of l inguistic 
compet<.;ncc. 

l f wc are looking a t a n  approach to language learning which w i l l  devclop the abi­
lity to communicatc then, we h a  ve not only to be conccrned with somc of the consi­
derations in volved in l i nguisric compctencc and thc nature of d iscoursc, but also 
\\' i th  thc nature of social, c u l tu ra l ,  ami pragmatic fea tu res of languages. I n  othcr 
words, draw our atrcntion ro conrext and cultural intlue nces which affccr languagt: 
in use. C<Jnale and Swain ( 1 983) i nterpretcd the concept of com m u n icative compc­
rence as including four dimensions: l i nguistic compctcncc; socio-l i nguistic compe­
tence; discourse competcnce and strategic compe(ence. Dimemions which do not 
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t.levelop separately. b u t  w h ich i n tcrrclate. Now. the rncthodological issues t h is fra­
rncwork i m p l ics are q u i te �:orn plcx: 

• The e x p loring of pet.l agogical nH.:ans for "real l i fe" corn m u nication i n  the 
classroom. 

• Thc c q u i pping of lcarncrs '' i th  the tools for gencrating u nrehearsed langua­
ge performance. 

• Facilitating l i fe-long language learning. 
• Looking at lcarncrs as rcsponsible partncrs in a coopcrati\·e ven tu re. 

Foreign language teaching and computcrs 

Foreign languagc tcad1 ing has r rat.li t ional ly  made use of various rea�: h i n g  aids 
among ,,·hich the computer has become yet anothcr. And altho1 1gh et.lucational soft­
ware is not as ne\\' as it may seem, there has been a reccnt and increasing producrion 
of hypertcxt cducational software w h ich we bclicv�:: are having a marked intluence 
on ccntral issues in promoting communicativc competencc ami greatcr autonomy i n  
language learni ng. 

Communcativc Approach and I nformation Technology 

.1 oncs and 1 creer ( 1 9l)3) i n  thei r article '"/'hories r�/f.romillg rmd 11/fonlltllirJII '/'edmo­
/of....'l' .. arguc that  a n y  teach i ng is bascd u pon a model of learn i ng. cithcr consciously 
or not.  Educacional  software, thereforc. being a resource designcd to s u pport rea­
c h i ng aml learning. wi l l l ikewise incorporare such modcls. They turn ro communi­
cati\'c thcorics uf learn i ng. rak i n g  rhc work of the psychologi�t Lev \'ygotsky. as 
thcir basis. ' ( 'he rclc,·ance of h is work to lcarn i ng and i n formarion te eh nology can be 
summarized by saying that i t  provides thc basis for a "communicative" pcrspcctivc 
on the process of reach i ng and learn i ng. Although therc is 1 i t t le  e\'idcnce of socio­
cultural thcory having yet intlucncc..:d t hc..: c..:ducarional software design comm u n i ty ­
\'ygorsky's commun icative theory of lcarning has r h i s  social d i mcnsion.  \'y¡;orsky 
distinguishes thc ncet.l ro look u pon the l i nguistic system as ha\'in¡; a representatio­
nal naturc cssenrial for com m u n icative language performance. Thc interrc..:lation of 
thcsc proccsses Ín\'ites us ro analysis language from a semiotic approaeh. 

\'ygorsky emphasizcd thc social aspects ofcognition in two main ways. First he 
poimed ro the viral role that languagc plays in cognitive Je,·clopmcnt. problcm-sol­
\'ing aml lcarning. Secondly. h e  percei,·cd human learning a s  presupposing a speci­
fic social narurc. \'ygotsky states rhat what invariahly dist inguishcs llllman psycho­
logy is the crcarion and use of artificial sti m u l  i in add it ion,  ro a l  rc..:ady cxt ist ing sti­
m u l i. to determine h uman bc..:haviour promoting qual i t i \  e de,·elopmcnt o f  the psy­
chological abi l i ties ofthe individual .  

t\pplied ro languagc acq u i s i t ion,  ami for com m u nication ro occur. \'ygotsky 
claims then, that a ccrtain leve! of arbitrari ness and corwcntionality, pre\'iously agrc­
ed u pon by the mcmbers of the social group, is necessary. Thc rcferences of the sig­
n a l s  used shou ld bc s h a rcd by t h e  speakcrs con,·errinp; language i n to  a systcm of 
i ntcrpsychological functional signals rcprcsenting rcality morcovcr. pro\' id ing the 

1 56 l l l \IU 1·. m. S "  jl ''· l.i'ca h i iC:\ \ 1 . 1 1 1-:R \ l l ll\. 2-.l 



.\ CO\I\ 1 1  '-L \ 1 1\ E  \I'I'IHJ\! 1 1  I O I OREIC.'- 1 . 1'-!;1 \Co i·. I . I . \ R'-1'-<• \'l l ! .0\11'1 1 1-.R'> 

user "·irh a n  i n ll i 1· i d u a l  d i mension,  rhar is offering rhe poss i b i l iry o f m a n i p u laring 
semimic "copies" of rhe e :m . .: rnal real \\orld . \\'irh a more accu rare picrurc of nawral 
discoursc, '''e are i n  a bcttcr posirion ro e1·aluarc rhc dscriprions u pon " hich 1n.: base 
our rcaching. rhc rcaching marcriab, 1rhar gocs on bcrwccn k:arner ami tcachcr and 
rhc cnd products of our rcaching. 

The self-access project: aula m u lt imedia de idiomas 

Thc Aula l\ l u l t imedia  dc I d iomas dc l a  l ' n in.:rsidad PC1hl ica de ;\'�n·arra 1 1 a s  an ini­
t iatin.: l a u nched d u ring the academic year of 1 99-t-1  <Jl).'i ro experimenr 11 irh grcarer 
learncr indcpcndence and choice in rhe lcarn i ng proccss. Pcdagogica l l y. rh is  tcch­
nololgy-faci l irarcd ccnuc was rhc �pace w crcarc rhe opporwnirics for swdcnrs ro 
com plement teacher d i rectcd classcs wirh a self-d i rcctcd pracriee w h ich incl uded 
regular turorial sessions and so. enhance a u tonomous lcarning. 

The in i r ia l  phase was a modest hcgi n n i ng i n '' hich wc intended to introduce the 
foreign language swdent ro m u lt imedia  software on CD-ROi\1 platform a1·a i lahlc 
for the lcarning of foreign languagcs as self-swdy packs. Furrher i m plcmcnrarion of 
thc s e l f-access centre \\·as ro be dc,·elopcd gra d u a l ! l· once wc h a d  srarrcd. T h is 
expcrience i m pl ied differcnr aniwdcs i n  rhe lcarning process for horh lcarners ami 
rcachers. 

Lcarner l ndepe ndcnce and Grcater Autonon•y 

Thc roles o f  lcarners and reachcrs h<11 'C racl ical !l· changed "· ith the new approaches 
ro language teaching and lcarning. Therc has hecn a gradual s h i ft towards a a lcar­
nc..:r-ccntrcd l'iew o f teac h i ng. Thc rcacher no longcr has the prcdominanr role in the 
classroom. Thc s c l f-acccss centre project emphasi;,c.;d r h i s  c h a nge in rhc roles of 
lcarners and reachers. 

The moYc m e n r  for lcarner independc..:nce spri ngs from rhe commonsensc per­
eeprion rhar it is  l c arners 11· ho do rhe l c a rn i ng. I r is  �rrengrhcncd bY rhe further 
obsen·ation rhat e1·cry l e a rn <: r  is  d i fft: rent from e1·cry orher learner. Learnc.;rs ar<: 
scen as ind i,· iduals \\' ith d i ffcrcnr needs, srylcs and i n tercsrs; thc\' d i ffer in their cog­
nitive abi l i rics aml languagc lc<�rning aptirude. 

Thc firsr mm·e in our self-access centre projecr was ro ohscn·c rhe student's lcar­
ning proccss and performance. \\'e <tsked thc srudents abour rhe le,·cl antl s k i l l  per­
formance rhcy thoughr th<:y had and conrrasred ir wirh a placement test; collccred 
information on his/hcr learning background aml lcarning record: nccds; mmi1·arion; 
pc.;rsona l it\· fcarurcs; cmpathy: principie sensiti1·e channcl  and lcarning st\ le. 

Thc lcarncr is  conscqucnrly cncouraged W\\'ards self-dircct<:d lcarn i ng. in orhcr 
words. mo,·ing rhe attention towards rhe responsibi l ir� for learning rarhcr than th<: 
pro,·ision of matcrials. 1 t is rhe learner ll'ho is expccred ro decide rhc ro u re rhar bcsr 
s u i ts his/her i ntercsrs with h e l p  of the "tutor".  Jeanrenaud,  P ami \\'ood\\·ar<l T 
( 1 997) offcr so m e  idcas for ru n ni ng effecri I'C tu toria ls wi rh languagc swdcnts ro con­
tribute on aspccts of self-access and lcarncr inderpendenec. Thesc are so me of the 
considcrations on thc: conrcnt and mcthods o f r h c  ruwrials.  Thc early sessions wi l l  
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be use fui for identi  fyi ng goa l s  a n d  ra is i  ng awareness of the stud y sched u les ami 
means necessary for ach ic,· ing  thc goals.  Somc time w i l l  havc ro he spcnt at cach 
meeting on 'what is on top'  of d1e studcn t's m i  nd-d iscussi  ng someth i ng good rhar 
has happcned since you iast  met.  Othcr topics being progress, att itudes co rhe 
fore ign language, progra mme methodology, matcrials, cte. Although it i s  the tutor 
who d irects thc session. i r is the student who chooses the topic and leads the discus­
sion. l lowen:r the rurorial is  comlucted and whichever techniques uscd, i r is a good 
idea, at thc cnd of thc session. for rhc srudcnt w resta te what he/shc th inks has hap­
pened i n  the time spcnt. This way the i m portant points do not ger lost in the con­
\'ersation. 

Thc u l ti m are stagc ofself-dircctcd learning is a u ronomous lcarning. Thc a u to­
IHJillous learner decides idlf!! ro learn kceping i n  mind ill'hy hc/she nceds ro learn, 
and then. decides horu· to rack le the problem. Thc autonomous learncr takes the ful l  
rcspons ib i l ity ro learn u pon h i m/hcrself. Strutridge ( 1 493) sees the process of a u to­
nomv as " ind i " idual isation" wherc any attempt ro provide for specific, i nd iv id u a l  
needs is a srep rowards more auronomous learning: 

' ' I r  i� a long ro<td, and reacher� ha\  e to decide how far a long i r  thcy are: ah k or 
wish, ro go." 

<Srrurridgc, e; 1 t.)l)3. pp 1 1  J 

Thc Role of rhc Tcacher 

E u nicc Fisher ( 1 443 cds) gathercd commcnts of tcachcrs involved in si ruations in 
wh ich in novarion tcch nology. was bcing u sed that retlccted thc role changi  ng of the 
teachers. The findings suggested the role of the rcacher  is seen as a supportcr or 
fac i l i tator in whar pupi ls  are trying ro do. but srressing thc i m porrance uf standing 
back, a l lowing the pupi ls  to dcvelop rheir  own ideas. The sh ifr of control over icar­
n ing  away from che teacher towards thc pupiis, shows the crucial  role the teachers 
play in rh is  proccss as fu ndamental ro our u ndersranding of auronomy in learni ng. 
In rhe gradual de,·clopmenr of pupi l  autonomy, there is at the same rime, an empha­
sis on thc importance of an appropiate teacher straregy which offers su pporr. I n  ruro­
rial sessions. precisely for rutor development, rhcre would be a case for asking thc 
studcnr's permission ro record rhe rurorial so thar thc tutor could listen ro thc rceor­
d i n g  and mon itor for thc q u a l i ty of the i r  i ntervcnrions. how fa i thfu l l y  the tutorial  
had followed the aims ser for i r  at thc end of che prior meeting. and rcasons for any 
d i ,·ergencc.Thesc obsernttions b u i l d  up a picwre of a changing role for tcachers 
"·ho work with  computers. lt seems that th i s  changc offers many poss i b i l i t ics  of 
incrcascd motivation of pupi ls ami more tlexible approach ro learning though it  is 
clear that teachers need ro be aware oftheir own stratcgics. 

Comp urers 

\Vorking with computers means that  not only are the consi d e rations about the 
changing roles of lcarners and rcachers, but  also abour  rhc rclarionship that is esta­
blishcd with thc computcr itself ami thc lcarn ing material. A comm u nicative appro-
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ach mighr place kss emphasis on tht: rclationship an i ndi1· id ua l karnc..:r has IYith rhe 
compurer (1·ic..:w ing rhe com purer as c..: i rht:r an  i m personal rool for f'u l l  auronomoU\ 
lcarning or as a �u rrogare, robot rcachcr) and more on thc compurc..:r as a m c d i u m  
rhrough ll'hich a ·reachcr' a n d  learner can com m m u n icatc. 

l 1-. i ng compur<.:r!> a� an educarional a i d  ha'> con�iderable ad1 a nrage'> for cnabl in� 
grcarcr lcarncr indepcmkncc: 

111/t'lrttlir.:i�l'.' 11 hat d i•; r inguishcs the compurer from othcr cducational  a id� i� ir� 
interacrive capa b i l i ry. t\s�cssing thc karncr''> rcpl\', record i ng ir.  poi nt ing out mi'>ta­
kc�. gi1· i ng cxplanarions . . .  etc. I r  guides rhe learncr toll'ards thc correct a nsll'er. and 
gcnerally athi¡)(S rhe lcarner's performance. 

Flf.Yibili(l':: Ir a l ioli '> thc learncr  w dH>O'>e betll'ecn �e,·eral mode., of prc�enra­
rion . . \l�o obrain immt:t.l iaw feedback. 

Prh'(l(y: 1 r ¡Homote'> i nd i 1· it.l u a l  learn ing rel i<.:1 i ng tho'>e ' >tudenr'> from thc ft:ar 
and anxiery of' bcing ridiculed for tht:ir mi'>take'> i n  fronr of an a u d i t:nce. 

l.mmiiiK mlr: Ir  adapts ro each learner\ pace. :\or e1·<.:r� karner need'> the same 
rime ro acquirc a la nguagc. The compurcr i� tireless. ir can repcar as many rimes a'> 
rhe lcarner  m i ght t h i n k  i r  necessary. 1\lso. i r  providcs cxrra opr iona l  act i 1· i r ie� for 
early finishers. 

CrJIIsislfll(l': The computcr i s  consistcnt. unbiascd and i t  has no 'depressing da� s · .  

Jllmrth•t': Thc computer holds a k i n d  of' fa!>c i nat ion for pcople as a res u ir .  rhis 
attracrion ha� frequcntly a posiri1 e effcct on learncr moti1 arion. 

l'f(ertiz:mess: Anorhcr of thc ad 1·a nrage'> of C..\. L. L. i!> rhc factor of rime. On the 
ll'ho le  srut.lents in a com puter m a n agcd cm i ronmenr  req u i re les� time ro <H.:h ie,·c 
thc same lel'el of ma�rery rhan COI11'entionally raughr �rudcnt!> according ro Patricia 
D u n k c l  ( 1 99 1  ) . F u nh e rmore, shc asscrred rhar  compu rer-assisrcd i nsrrucrion ll'as 
sholl'n ro be most effecriv<.: in thc areas of sciencc and forcign language learni ng. 

Rnorrl-hepillg/rtrilitif's: E 1·e ryrh i ng rhat thc karner do es is rccorded on rhe pro­
gra m m c  <lnt.l rhc t u to r  may han:: acces� ro dera i lcd i n formar ion on r h e i r  p u p i J.,' 
'>trengths. 11eaknes'>e�, ami progr<.:'>S 11 h ich.  fir�rl�. h c l p'> ro a��t:'>S i n d i 1  i d u a l lt:ar­
ncrs ant.l sccontlly. ro e1·a l uarc thc material'> and mcthot.ls thc� ha1 e becn u�ing . 

. \'o11-lillml: 1 1) p<.:rrcxr �oftll'arc permits a frccr na1·igarion through rhc program­
mc� opcning rhe learner rhe possib i l ity ro makc his/her 011 n choice in 11 hcrc ro '>tarr 
ant.l ll'hcre ro go on nexr. 

Thc Learning f\ l arcrial 

Tht: other funtlamcnral clcmenr in r h i s  proecs� is thc lcarning marcri<ll. 1 h·perte.'\t'> 
antl hypcrmcdia are tot.lay ll' it.lely di-.cu'>'>cd b� ct.lucators inrcrcqed in i n formarion 
rechnology. Grcat daims ha1  e been madt: for their cducational potcnrial. 

r\ hypcrte'\t comisrs of a ser of  scrcen d i splays, l i nkcd rogcther b\' ' b utrom · 

ll' h i ch once acrinHcd rakcs rhe uscr ro anorher l i nket.l screcn. ,\ hypcrtext i!> rhcn.  
dcfined as a n  open-endcd ser  of ropics con necred by ,·ariable l i nks.  Thc ropics may 
be prcscnred in  pa!>sivc form (texrs, pictu rcs. d iagrams. graphs) or active form (ani­
matcd scquences. short musical or voicc sequences). t\s 11· irh printcd tcxts rhcrt: can 
be l i nks from i nd i ,·idual  terms ro pa'i�age .... ro an index or chaprer hcadi ngs. or cross-
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l i nks from one passage ro anorher or indeed. ro a complete d i tTerenr rexr. L i n ks can 
be of many k i nds. Ami he re. hypertcl\ts ha\·e adntntages o\·er rhe prinred book. t\ur­
hors presen r i n ¡;  a ropic could for i nsrance provide l i n ks from rhe ¡;i\ en ropic ro 
examples,  counrer-examples, supplementary detai ls .  synopsis,  an a l ternative for­
mulation o r a  refurarion o f t h e  claims bein¡!; made. l 's ing a ser  ofhutrons on rhc scre­
cn. rhe reader/user could choose wh ich of these aspeL·ts ro foil m\' up, and then 1110\'e 
eas i ly  hack ro a m a i n  ropic ro choose a n orher  a�pcct, o r  press o n  i n  ro a n c w  ropic. 
Thc network r h a t  l i nks produce ma) also be \·ery \'a r iablc. in horh strucrure a n d  
complexiry. At o n e  extreme o n e  m ighr ha\'e a l i n e�tr pattern o f  l i n ks: at  t h e  other 
extreme. e\·ery topie may be connccted ro every other . being a h i e raehical parrern 
another poss i b i l i ty. l l ypertexts d i ffer therefore. in b a l a n ce he[\n;cn the freedom 
al iO\\·cd ro. a mi thc s u pport IHO\·ided for. thc reader/user 

Con el usions 

' ! 'h e  implications of using computers ami educacional software r h c n .  for learncrs a n d  
tcachers a r e  i ncreasi ngly bccom i n g  more defi nc d  a m i  a r e  d e m a n d i n g  a t t i ru d i n a l  
changes. 

l lyperrcxr system materials for languagl: lcarning are the begi n n i ng o f a  n e\\' era. 
Thc screen providcs what has been called the \' irrual classroom. a dassroom that has 
no single physical locat ion.  and onc i n  which all the sources of advice and i n forma­
rion are sucked in ro the computcr ami oprimally srructured for learner use. The first 
original C:t\ 1 ,L ITlaterial of mechan ica l. deconrexrua 1 ised lisrs of t:l\erci�es ha \·e be e n  
left a long \ \ a y  heh i n d .  T h e  possibil iry of recreating a n i mated sequences are a srep 
<:toser ro observing truly social i n teraction. 

The srn.:ngths of hypertexrs are rhar rhey can be progressi\·elv dc\'(.:loped by rhc 
user as a n  cxrerna l isar ion and record of h is/hcr i n d i \ · i d u a l  u ndersra n d i n g  a n d  
rhoughr: rhc l i n k s  are rhose rhar rhc user �ces a s  i m portan t .  rhc ropics rhose rhar rhc 
user chooses, descrihed ami assessed in the rerms rhat the u ser \ alues. 1 n formarion 
which the tutor has access ro. 

As ro rhe changing roles of kancrs and n.:achcrs. the use of the computer makes ir: 

"possiblt: for rht.: rt.:achcr ro ;tdopr ;t more facilirari1 e approach ro Lt.:achin�. h� lc;l­
' in� rht.: compmcr ro ctrrv our rht.: mor�.: h;t�i-opcrarional/didacric funcrions of cl;t�.,­
room., mana�cmc.:nr. 1 f rhi., ¡., .. o. rhc.: tc.:.tdtt.:r ¡., rht.:n rc.:ka�t.:d ro com:t.:nrrart.: more.: on 
rht.: c.:ducarional nt.:t.:d\ of pupib a mi cm frt.:t.: pupi t.. from rhc.: ncc.:d ro opc.:rart.: 11 i rhin 
rhc.: u� u al  classroom di-,coursc.: framc.:work-, .. . 

<Fishc.:r. E. 1 99.). p.73) 

Promoring greart:r i ntl i Y i d ua l ist:d l t:arning i m p l it:s m a k i n g  the lt:arner rctkcr 
u pon his/ht:r specific goals ami need., in language learning: learning sryles a n d  how 
rhrough this a\\'art:ness he/she can become a bettcr lt:arncr. O n  thc \\'hole being res­
ponsibk for h is/ht:r learni ng. Ass ist ing thL: learner i n  d o i n g  t h i s  is rht: tutor's rask. 
\\'e believt: computers a n d  rhe new t:ducational software matt:rials are t i m i d l y  provi­
d i ng tht: poss i b i l iries rowards grcarer autonomy in languagc learni ng. 
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\Vhen u s i n �  rh<..:sc matcrials rhe tutor has acccss ro th<..: rou tl:s and l i n k s  choscn 
h) the karncr antl con:.L:qucn tly, mort: informarion abour rht: srutlenr's i n d i 1  id ual 
l<.:arning proces�. I n  r h i s  �ensc. ed ucacional �ofr11·are is a rool rhar permits a hi�h 
dcgree of adaprab i l i t) ro rhe i n d i 1·idua l lt.:arncr and rhar  tutor'> can ll'>t: ro produce 
rhe mosr appropiarc material  antl ca ter for the srudents real n<..:Cd'>. Thc a u rhorin� 
packagcs ll'h ich come 11 ith many of th<..:'>C i n i r ia l  sofnntre mat<..:rial i-,  a rool for rt:a­
cher'> ro cxpcri m e n t  in r h i s  field. Thi� of coursc i� a grcat tl<..: m a n d  on reacher'> at 
prcscnt beca use masrering and us ing educacional  software of  rh is  rypc is nor on ly  
r im<..:-consumin� bur  also i mplics artitudina l  ami approach changcs. 
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ABSTR.\CT 

l n nonltion in c d ucarional rcchnology and,  more specificalh· appl ied w 
foreign languagc teaehing and lcarning, has re\'e<l led an incn:asing market of 
sof¡,,·are lcarning materials ( C D-ROi\1 plarform) that, is grad ual ly  dr:l\\" ing a 
new perspccrin: on mcrhodological isstJes :1nd on rhe d i ffcrent componenrs 
involn:d in thc lcarning proccss. On one hand, thcrc is the issue of how rhese 
nc\\" matcrials comply with rhe communicarive approaeh, considcrcd ro be the 
¡_(cneral norm in thc ficld,  <lnd on rhe orhcr, ho\\' the,· inf1uence the ehanging 
roles of the tcacher and the le:uner a' well as the whole learning proces,. 

lh:St'\ 1 E:-: 

La intluencia de las nueva; tecnologías en la  enseñan;.a de la lengua 
exrr:1njera coneret:lda en l a  creación y proliferación de mareri<lles de software 
(soporte CD-R0\1),  estJ perfilando todo un panorama que :1fceta profunda­
mente a la metodología y a los distintos componentes del proceso de aprendi­
zaje. Por un lado, estJ la  cuestión de la :1dccuaci6n de estos nuevos m;lterialcs 
al enfoque comtJnicati\'(J tomada como corriente general en la enseñanza­
aprendizaje ele la lengua extranjera y por otro lado. el cómo inciden en los rok:s 
cambianr<::s del a l u m no y profesor así como en el proceso de ;lprendizaje en 'u 
conjunto. 
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